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Unit One — Launching and Raising the Level of Personal Narrative Writing

September

The skills of telling their own stories and narrative writing are essential for our adolescents for
the rest of their lives. They not only inform the way they write and read stories, but are also key
ingredients in non-narrative forms, including persuasive essays, informational reports, and
journalism. Quite frankly, storytelling will impact all areas of their profesmonal and social lives
as well. From collegc entrance essays to JOb cover letters to on-the-job

The Common Core State Standards (CCSS) has set the expectatior
stronger and stronger narrative writing skills from kindergarten t
content areas students are expected to know how to use narrati
narrative writing.

prior RWP writing workshops in order to engage the
{ that sequences events, develop characters, and

¢s, and to apply the same close reading Strategles to their
do to reading literature (standard 2 in particular, discerning central

S).

ideas, lessons, and ther

Establishing a Baseline and Creatmg a Starting Point from which Kids Make Dramatic, Steady

Growth: Assessment, Rubrics and Calibrating Instruction
If one of your major goals is teaching your students to write with independence and stamina, the

next goal is for students’ writing to become dramatically better across the unit. In order to hold
yvourself and your students to this goal, it is critically important that you start the year by
devoting a day to an on demand writing assessment. You can make this on demand writing feel
celebratory. Give your students a chance to "show off” what they know about narrative writing,
You might say, "I'm really eager to understand what you can do as writers, so before you do
anything else, please spend today writing the very best personal narrative, the best anecdote or
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memoir, of one particular time in your life. You'll have forty minutes to write this true-story of
one small moment. Write in a way that shows me all that you know about how to do this kind of
narrative writing." ,

The data-in-hand that you collect by doing an on demand writing assessment will be invaluable
as you take the time to learn what they already know and can do. The next day, you may decide
to admire publicly how much they know by collecting some of the qualities of good writing that
you saw many students were able to put into action. You can ask students to engage in self-
evaluation, analyzmg their own wrmng for ev1dence of those qualities ay want to give

itries they héwe written since then.
atlcally better than thelr on

nd then jlfSt;‘dﬁtifully fill the page every day
ays, you will want to act shocked and

can take. Tt will ortant, then, for you to illuminate for students what it is that they are
trying to accomplis '

Early in this unit, you’ll give students the opportunity to study examples of what they are aiming
to create, Students will engage in close reading of complex mentor texts in order to learn more
about narrative craft, and they’ll annotate and note the qualities they wish to replicate. As they
set goals, you’ll want to make sure students have plenty of time to work towards them with
repeated practice and feedback. An important part of that feedback will come from the kids
themselves. You can expect that at the start of writing time, students reread their writing, and
think, "What's the work I'm going to do next?" They may even create a personal goal sheet,
where they record the strategy or goal they are working on, before writing. And certainly, you’ll
want to give them ample time to study the very rubrics that you use to assess them.
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The RWP urges you to think how best to communicate expectations for narrative writing in ways
that students can understand so that they are able to self-assess, using a student-facing rubric.
Students can note ways in which their writing still needs work, and you can help each writer set
goals for future work. The act of setting a goal for oneself is important for writers, making it

. likely that they will not just be filling up pages in writers' notebooks, but that they'll consciousty
work towards employing strategies they've been taught and reaching towards qualities of good
writing.

The continuum, which is available to our schools through the RWP
(www readingandwritingproject.com), describes narrative writing::
aligns directly to the standards. For example, you will see that.w
engage’ the reader with an opening that gives detailed information ab

sets the story in place and time, '

tie character and that

We suggest you sit with your grade team to assess studet k in order to ensure consistency
across the grade. Before meeting, each teacher will want: to, choose ‘demand narrative that
he or she feels exemplifies each level (for exarplé -one picce for level 3, one piece for level 4,
one piece for level 5). As a grade you can determine your final set of anchor papers—one piece
for each level. The conversation that enshes during this proce :will help to make sure all
teachers on the grade are consistent |, elatlvely o) in how they assess writing, by using the
continuum.

trengthening each and every child’s work and plan
nit to measure this growth.,

In the end, hold yourself to the‘.challeng
to repeat the on demand ;

Overview

writers hav. i versonal narratives before this one, and the process of
growing Ts:never ends. ‘This means that we need to not only find ways to create a unit
that feels -
current students, 1115&3&1= repIaying the same teaching points from last year. We suggest that
your sixth graders begl with personal narrative. However, if upon looking at your students' on-
demand pieces you find they have fairly strong control of this type of writing, then you may
decide that some of your writers are ready to launch solely with the memoir writing unit. In that
case, look to the seventh grade curricular calendar for ideas on how to start the year with that
sophisticated genre. To help you with this assessment, you might look at the Narrative Writing
Continuum, which is available to Reading and Writing Project Schools through their link at ‘
www readingandwritingproject.com. If your students are already writing on-demand pieces that
fulfill the qualities described for level 6, you can feel comfortable moving to memoir. If, as is
more likely, a lot of their notebook entries and on-demand writing looks more like level 4 and 5,
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or even level 3, you’ll want to sharpen their narrative focus, and develop their narrative craft.
For instance, the Narrative Writing Continuum suggests, when kids begin a story, that:

The opening often scts character in the midst of a situation, gives the reader some
context for the central conflict of the story, and lays ground work for developing

tension, changes or lessons. The reader is oriented to not only the plot but also the
central meaning or significance of the story.

eyilay out some clues
I want to dig in
s high level of

If it the majority of your students are writing beginning scenes in which
for the central conflict of a story, move onward. Chances are, thou,
and work to raise the level of your kids’ writing—the Standards g

from prior years. The first
T Our wrlters o produce

every day. This unit provides you an opportumf ‘
by the Common Core for narrative wntmg, alth
narrative unit before they will have:
grade.

gh students iiI need more than this one
Standards for skill levels for sixth

September is always a ch;
different goals: We wan]
work with enthusiasm o
your students goit 9 ,
writing, and will each Wi 1'entries that reflect all they already know about writing
zoomed-i sed narratives. Be sure, 100, that they carry their notebooks and write more-

; . Common Core State Standards expects that startlng in sixth grade students
should be able to type inimum of three pages “in a single sitting.”

Extrapolate that out to the amount of handwritten pages the dverage sixth grader would need to
equal three typed pages and we very quickly realize how essential it is to support our students in
writing a great deal across the day. Compare the entries they write on the first day to the ones
they write on, say, day five, and you will already see dramatic improvements as you quickly rope
students back into doing all that they learned during previous years but may have forgotten over
the summer. '
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Decide Upon the Rituals and Structures That Will Support Productive Writing

By now, your students should know most systems and rituals in the RWP writing workshop, so
you need not spend weeks and weeks establishing them. Your job is only to reclaim those as
writerly and honorable, to rally writers to care about those structures and to understand that you
care about them, and then to ratchet up the work writers do within those systems. If you are not
clear about the rituals and structures that you will need to put into place, some are discussed
below. In addition, talk with colleagues from previous grades and from your own grade, and read
relevant pages of the Guidebook to Units of Study for Teaching Writing (2006) If you have
systems in place that seem to work for the majorlty of your class but yi

Workshop Help Desk series, like Rewvmg Disengaged Writers,
(2011). '

Maybe you’ll want to convene the class and say, |
already know for a writing workshop, ones we. can he dust off and get into right away,

uctures?” Then you could ask

espond to whichever questions, reflect
ood to great.

oks as indispensable tools for living writerly
g with dlﬂ'erent strategies. If instead they prevmusly

viewed them a
enliven this firt

their notebook*m your classroom but also helps them hold a vision for why
tebook this year. Certainly by the time RWP classroom students are in sixth
grade, the writers’ notq" ks need to travel between home and school, and students should be
writing eniries in them every night and every day. Using evenings as well as school time for
gathering entries doubles the volume of writing that students do in their notebooks—a worthy
goal, especially this year as you only have one month to revive and extend your students’ skills
at writing personal narratives. The Common Core Speaking and Listening Standards also calls
for students to come to conversations about the writing they’ve prepared. The notebook can
serve as a springboard for students to prep for their writing talk. It allows them to jump back into
their writing and reference it, talking off and pointing to the ideas jumping from the page.

Perhaps you talk with your students about school and home writing from previous years and you
find that in some classes they tended to do “free writing” at home from prompts like, “What did
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you do this weekend?” Unfortunately, this type of writing often does not accomplish the goals
we hope it will; it doesn’t typically lead to a growth in length or quality across the year. So what,
then, will the system be for homework? Always this work extends and reinforces the teaching
within the unit, giving students more time to practice at home the work they have already started
in school. We suggest that students work on their writing every night for about ten minutes—
though sometimes that work will include thinking about their writing, or reading some of it to
themselves. That means a lot of nights when they’ll write a “Small Moment” entry that is about a
page in length. Other nights they’ll work on revision and experimentation. Some nights they’ll
think about their writing.

[ Urgamzatlonal
oubleshootmg

Just as you are helping your studcnts make ¢
need to orgamze your work. wﬁh}yaur vari

vote otie evening a week to reviewing all student
otebooks on Fridays? Will partners sit beside each

¢ areas or will you ask partners to choose a meeting
dle it, on the floor? Where will paper be kept and what

coming to.you?

You can expect that at the start of writing time, students in the RWP classroom should rercad
their writing and think, “What’s the work I'm going to do next?” and then write a “self-
assignment box” at the top of the page, record the strategy or goal they are working on, and then
they get writing. The expectation that students will pause to think, “What will I do today?”
nudges students to review the charts of strategies they have learned (one will list “Strategies for
Generating Ideas,” one will be “Strategies for Revising,” one will be “Qualities of Good
Narrative Writing,” and so on). The act of setting a goal for oneself is terribly important for
writers who are not just filling up pages in writers’ notebooks but who are consciously working
toward improved writing. Then, too, you can expect that sixth graders can draw from a variety of
suggesied ways to work with a partner, deciding on some days to use partnership time as a time
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to say aloud what each writer plans to do next. Other times, partnership time can be a time for
the reader—not the writer—to read aloud the writer’s draft, allowing the writer to get some
distance from it and develop hunches about ways to improve it. Another time, partners can look
between an early and a later draft, asking, “Is this getting better or is it getting worse?” and
thinking about next steps. By sixth grade, it will not take a lot of teaching for you to be able to let
partnership time become a bit less under the thumb of the teacher. It will only be some days
when you tell partners how to share their writing, and other days, you leave this choice to them.
Again, collaborating partnershlps are supporting the work of the first Common Core Speaking
and Ltstemng Standard by “posing and tesponding to spemﬁc questlon jdthzelaboration and
ssion,” and

cally important that you start the
! it. You can make this on-demand
writing feel celebratory. lee your students’a chan how off”” what they know about
narrative writing. During writing, to coach what they are doing, reminding them to
write with details or to fc :
you will want to be in a/pesition to show great'gtowth from this starting point. On the next day,

with details, then you can celebrate this—and expect it—
yant to give your students an opportunity to show their on-demand piece to a
they did as writers. Within two days of being back in school they

and talking like writers,

partner, pomtmg out'wy
should be acting, think

When you look at the on-demand writing, you’ll want to notice commaonalities. That is, you are
probably not going to give specific feedback to each of your sixty to one hundred writers yet.
More likely, you are getting a sense of what your writers are already good at, and what they still
struggle with, Use the RWP Narrative Writing Continuum to help you develop a few lenses, so
this task doesn’t seem so overwhelming. For example, you might use the lens just of structure to
get started—and you might find enough there to help you adjust your unit. That is, if kids are
already writing focused pieces of a few related scenes, you could move on to elaboration. But if
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not, you II be starting with how writers focus and begin pieces, and the structure details of the
Continuum, which are aligned to the CCSS, should be helpful.

The job is not just to give this on-demand assessment but also to take seriously the challenge of
making sure that as the unit unfolds, the students’ work gets progressively better. That work,
done on the first day, can function as your bottom line. After students collect narrative entries for
a few days (and we’ll describe this work later), you will want to ask students to look back at their
on-demand piece and at the narrative entries they have written since then. Are those entries
dramatlcally better than the on- demand p1ece'7 (Frankly, all too often we have.seen students’

] essed, and then
If students’

’ Thls slmply

needs to be getting steadily better as the year progresses.” (Of ¢
better—we all try thmgs that don’t Work and that is fine

herd fhem through two cycles of narrative
writing within this first mo u will probably channel them to do on-the-run

revision even as they dra

reread all their.
idea for thenarrative they will's 1ally publish. Then, they’ll spend one or two days
rehearsing: for the draft they’ll write outside the notebook. As part of this rehearsal, they should
storytell multiple tim oducing a few fast drafts of parts of that story, each time working
toward new goals. By -early in the second week, they should devote one intense day to
drafting on paper, written ‘outside the notebook. As they draft, you are already teaching them -
some ways to lift the level of their writing, and they’ll incorporate that teaching into their writing
both by adding on and by improving the next parts as they compose them.

In the third week, you’ll have students go through the first steps of the process again, with
independence, over two days, so that by day three they are fast drafting—and the draft should be
at a level higher than their initial entries were. You’ll then want to teach your students to do
some significant revision. Your goal will be to recruit them to reread, rethink, and envision their
stories and write the unfolding drama, rather than relying on summaries. You’ll also want writers

Do not duplicate. For copies, visit our website:
readingandwritingproject.com
- DRAFT
2012-2013 ©




Teachers College Reading and Writing Project
Writing Curricular Calendar, Sixth Grade, 2012-2013
Unit One - Launching and Raising the Level of Personal Narrative Writing
9 -

. to decide what meaning they want to put forward, and ensure they deliberately write in ways that
allow them to forward those intended meanings, with many students making a move toward
more sophisticated craft to develop these bigger themes. A study of a mentor text can inform this
work. Eventually students will turn to editing, working on punctuation, paragraphing, spelling,
and so on.

As students learn about narrative writing, some of the lessons will be explicit, taught in
minilessons and conferences, and some of the lessons will be implicit, gleaned as they study
texts that sound like those you hope they will soon write. Even just one: y.loved and closely

rticular time in your teaching life so
because vou could arrive late, leave early, no stress,

-focused on accountability, on measuring and checking to
make suréno one i ‘t'ntmg on any job, it is easy to lose track of our own beliefs about what
people need in order good work. Your students are not all that different than you! Like you,
they need to know that ir ideas matter, that their voices count. They need to feel they are
doing work that matters and is important to them. They will work harder if you inspire, rather
than micro-control and punish. You will need to decide how you can launch the year in ways that
tap students’ energies as writers. There is no single answer for how to do this. And we could
write up a lot of suggestions that could work or not work, depending on how they are done. The
important thing is that you keep in mind that your students are not all that different from you and
1, and that we treat each other in ways that we hope we’ll be treated.

‘Many teachers from the RWP workshops have found that one of the ways to recruit student
investment in the writing workshop is to invite them to co-author plans for the year. If you ask
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adolescents to reflect on times when writing has been good for them and times when it has not
been good, chances are that you will end up having an honest and heartfelt talk that could set the
stage positively for the year. You can invite your students to reflect on their lives as writers if
you tell a story about a time in your own writing life. Remember, if you want them to bring their
self-doubts and vulnerabilities to the community, it helps if you tell about such times in your life.
Take a moment when writing was hard for you, and tell that story using your narrative writing
skills to intensify it. Students will be more apt to respond with their stories. You can tell your
students that you used to be all the things that they may be (afraid, bruised from bad instruction
they may have received) and that deep down, you may still be. But try 1o'be the sort of leader
who télls a story that goes like this: “T once was...but now Lam...” .

ves when writing
h m talk in partnerships,
cy found. The goal,

for us as Writers? How can we support each other as write
students to jot, talk and share about what it is they need fr

RWP téacher live in the classroom as a
passtonate writer, as a persen who: “imagine living without a writer’s notebook at your
 into the class, to talk about how the notebook
o tell your students ways in which the fact that

threaded through your 1 .. ]
de-awake, reflective person. Assume the role of being

you write makes you in

he role of writing mentor in your class, then it will be all the

- more crucial that v ad aloud texts written by other authors and tell stories of the authors’
writing lives and identitics. You can also read aloud texts that talk about writing and the writing
life. The RWP recommends for example, Peter Reynolds’ little picture book, Jsh; Byrd Baylor’s
I’m in Charge of Celebrations; a bit from Seeing the Blue Between: Advice and Inspiration for
Young Poets by Paul B. Janeczko; excerpts from Speaking of Journals, edited by Paula Graham;
and poems by William Stafford; Mary Oliver, Billy Collins, and others. :

Generating Narrative Writing _ ‘
Any great writer stands on the shoulders of other great writers. Just listen to Walter Dean Myers,

J. K. Rowling, Rick Riordan, or a host of others talk about their inspirations and inevitably they
will talk about authors whose work spoke to them deeply and affected their life path. You could
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study a published text, or prior students’ writing, and even students® notebooks, doing close
reading of the work of these authors—really studying the writing moves they make.

After immersing students in a few great narrative texts, you will want to remind them that they
already have a repertoire of strategies that they can use to come up with ideas for personal
narrative stories. Tell your students that this year, you will teach them how to use those familiar
strategies, well, like professional writers do. Ask them to share strategies they already know and
then compile them on a chart; you can call it, “Strategies for Generating Narrative Writing,”
Please do not dust off a chart you used during previous years—student 1d see their own

: of these o writc as a story.
mplete that process. It’s

t crosses our minds; we instead weigh ideas and record
) rlters select moments that grlp us, that make us feel

just one entry. Each student in an RWP classroom uses a strategy to generate an idea for writing,
writes the entry, and then; fairly often, has time to return to the original brainstorming list and
select a second idea, writing another entry. Because your adolescents will have already
participated in the RWP writing workshops and will already bring with them a repertoire of
strategies for generating writing, from the start you can teach them that writers carry a
cumulative repertoire of strategies with them, a toolbox of sorts, and they draw on these tools as
needed. For example, you might say, “You already have a whole repertoire of strategies for
generating narrative writing,” and then send your students off to write using any of the strategies
on the list. By referring to all that students already know and inviting them to draw upon that full
- repertoire, you can emphasize that learning to write is cumulative and that any new work that
writers do will always stand on the shoulders of previous work.

Do not duplicate. For copies, visit our website:
readingandwritingproject.com
DRAFT
2012-2013 ©




Teachers College Reading and Writing Project
. Writing Curricular Calendar, Sixth Grade, 20122013
Unit One - Launching and Raising the Level of Personal Narrative Writing
12

You also want to pass along new strategies your students may not seem to know and use,
selecting strategies you believe will channel students toward writing pieces especially significant
to them. One way to write a powerful personal narrative, for example, is to think about turning
points, moments when we feel or learn something important. Often this is the very first (or very
last) time we did something. If a writer thinks about a time he or she learned something, this
memory is apt to produce a powerful story. Another way writers create powerful personal
narratives is to think about a strong emotion (hope, worry, sadness, pressure) and think, “When,
specifically, did I feel that emotion?” Sixth graders often respond to thre¢'c n lists, of issues
or feelings/people/moments. -

teaching strategies for generating writing. Fmall 7
can be found in the smallest and most ordinary.oc

oming to the desk ready to write. Still others will be
- er day. Take a count one day. How many of your
students are using the strategy you taught that:day? Believe it or not, hopefully less than half! If
most of your class rout[( ,

‘oné they must use before writing or that they need your
in to write. It is crucial that middle school students in the RWP
use their repertoire of strategies and do so with independence.

approval before setﬂ'
workshops can use an

Youwll also want to be sure you don’t overload your class with too-many strategies. Any one
RWP strategy can be used over and over and over, so they do not need many. Of course, it’s
okay if in just one day you lay out several possible strategies for generating writing. You could,
for example, demonstrate one in the minilesson, another in your mid-workshop teaching point,

" and still another in your share. It is important that over time your students rely less and less on
strategies for generating writing, coming to regard life itself as one big source of stories! As soon
as your students are living like writers, they’ll find that true stories come to mind without relying
on any particular strategy. Everything and anything that a person sees, does, thinks, and feels can
- remind us of the stories we have to tell.
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Lift the Fevel of the Entries Your Students Collect; Revising Your Students’ Knowledge of
Narrative Writing Even Before They Write Their Draft

Remember that you never need to devote more than two, at the most three, days at the start of
any unit to the challenge of equipping writers with strategies for generating writing, In no time,
students will have plenty of strategies to draw from and then you will want to teach in ways that
lift the level of the entries they write. Look at their entries, and think back to all they learned the
previous year. More than likely, students will have been taught to write about focused events, to
start with diangue ora smali action, and above all to storytell rather than erely comment on

inded that narratives
writer) experiences

Depending on their previous writing experiences, some will ne
are just that—stories. In a personal narrative, one character (presi
one thmg, then the next, then the next Students may

lling the detailed
?‘they can write entrles in

es it more likely that the writer
in experience the event.

event, summarizing it with sentences
on 6 to 2. I got a lot of hits. It was exciting,” then
an telling the story of it. This writer, then, will
iryteller’s voice. If, on the other hand, this piece
he plate. I looked at the pitcher and nodded. ‘T'm
story. Most students need to be remmded to make

in order to write a story. If a student tal ]
such as, “It was a good baseball game.

a typical pattern for our students is that each year they come into our
classrooms in September and often hide what they have learned the year before. In June they
may have been writing three pages in a sitting and may have woven in sophisticated narrative
elements, but the following September they write far less and sometimes act as if they do not
even know how to collect ideas! At this early stage in the writing process you may wish to
remind them of all they learned in prior years. You could refer back to the chart of “Qualities of
Good Writing” you made from looking at their on-demand pieces and the Narrative Writing
Continuum. You could reference their conversation with you on the first day about their routines
from last year, and if you’re lucky enough to be in a school that contains a fifth grade, you might
even hand back their notebooks or old drafts from the end of last year.

The RWP-has fon
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Your students could reread their writing from the prior year and think, “What did I do in this
piece that I want to be sure to do as I write this year?” Then, they can study the entries they have
generated this year and think, “What have I continued to do as a writer? What did I forget to
do?” As they go back into their notebooks to continue writing, they can set their purpose,
working to incorporate all that they know about narrative writing from the very start of the
writing process. If you are not lucky enough to have previous writing from your students, then
hold onto the feeling you are experiencing right now, “Wow, that would have been great to
have.” Plan to do this looking back across your school year—and maybe even plan to help out
their seventh-grade teachers by passing these sorts of student artifacts up.

Bend Two—Planning and Drafiing Usin,é, All We Know of Narrative Structure and Crafi

Sclecting a Seed Idea and Rehearsing for Writing .
After students generate narrative entries for about four days you will wantto teach them to

thc se ected entry. Then

experlenced they can do more and more rehearsal. Most I_n'd'd es
being told that writers often take a few minutes o' plan their:writing. Teli them, “If we’re writing
a nonfiction book we plan by making ouﬂmes with main ideas and supportive ev1dcnce But

scenes, or storyboards. The decwlon a: Sout Wha’t o include and v;rhat to bypass, what to stress and
what to skip, should be informed by. i ut his or her message forward.The
questlon “How do I start my story‘7 ered, save in tandem with the question,

§ nd to feel?”

What am I trying to show about myself through this
t me? How can I brmg that meaning out in this

middle, and: nd, iind before they tell the story, to think, “What do I want my listener to feel?”
You could also teach:students that storytellers stretch out the good parts, frying to be sure those
parts really capture the listener. They can rehearse aloud with their writing partner, using their
best storyteller voice to li_ll them into their piece. This allows them to not only practice
punching out the most vivid, compelling parts of their story, it supports them in expressing an
elaborated idea both creatively and concisely.

Drafting in One Sitting and Revising to Get to the Heart

The RWP strongly suggests students write the whole draft, quickly, nonstop, in a single day’s-
writing workshop. Our experience is that stories tend to be vastly more coherent and powerful
when they are written quickly, under pressure, and in one sitting. Some teachers may lean toward
asking a few students to write their drafts in story booklets, and we agree that the booklets may

Do not duplicate. For copies, visit our website:
readingandwritingproject.com .
DRAFT R
2012-2013 © : el

e e e e e P . P T T T A R e




Teachers College Reading and Writing Project
Writing Curricular Calendar, Sixth Grade, 20122013
Unit One - Launching and Raising the Level of Personal Narrative Writing
15

help your strugglers, but we are convinced that single sheets will be better for helping writers get
lost in the rush of the story. '

You may need to tell students that the magic of writing will not happen if writers follow their
time lines doggedly. Good writing comes with a strong dose of imagination. Writers make
movies in their minds and put that whole story onto the page. For example, a writer who is

telling the story of going to a school dance may know that he first wants to tell about the fact that
he walked into the school gym. You’ll want her to picture the whole drama of doing that, to

felt like I couldn’t get my legs to work. We had been friends
now, something was different.”

By this time, the RWP student writer should feel as it
writing-time will be to let her pen fly, writing on and on
expetrience. Tell your students that they w111 have: just one or two days t6 write the entire draft,

can, intervene now and help them
draft, redraft process from before.

often do in
not ﬁnd 1t,_

come out even better: A d you know what? It did. Starting completely over again made me do
things that I had not done before. Whether you do this because of an accident, like in this case, or
on purpose, giving your writing a brand-new, totally different, fresh try can lead to surprising
results.”

Next you might demonstrate how you can take a key part of your story—Ilike the lead or the
climax—and write it out quickly, in just a minute or two. Then, show your students how you put
that piece away and write anew. First ask yourself, “What is a completely different way this
section could go?” and aim for the biggest, most dramatic change you can consider. Storyiell the
first moment of your narrative when, in gym, you felt hurt when your friend didn’t pick you for
the kickball team. Then try a completely different version from that same memory, making the
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scene not the one that happened in gym but the moment right after in math class when he came
into the room and you wouldn’t sit by him. Even if your students do not end up using the redraft
in their final piece, help them see how you can learn from both, “Oh, wow, when I wrote this
new version, I realized I wasn’t just upset because of kickball; I was upset because 1 felt like
Jonathan was making new friends. I need to work that into the first try I wrote.”

Bend Three—Drafting Additional Narratives and Selecting, Revising, and Editing {or
Publication

Now you’ll ask your students to do it again, with more independence. at is hey’ Il get started

deep revision—and kids can work on more than one draft.

Once your students have written these drafts, you’ll need:
sort of help different small groups of writers will perhaj
students’ drafts are swamped with dialogue. The RWP

rd, but it is a'problem you’ll need to address.
| vi_l:laving written a draft, that our writing

have left out. You can alsqﬂ d
action, and dialogue. This could bf: tau ght in an absurdly mechanical way (no writer thinks about
writing as “Now my thought is . . . Now:my action is . . .””), but if writers have a sense for the
various strands th narrative, their writing will become stronger.

to demonstrate how writers are not working on dlary entries, but are
iters, making decisions with an audience in mind.

The real move here
instead thinking like"

Then, too, it will help if you immerse your students in examples of beautifully written narratives
and raise their ambiiions as writers. You can invite them to simply read (or listen to) the texts,
allowing those texts to affect them however they do. Then, afterward, have them ask themselves,
“What has this writer done that has affected me?” Writer’s revisions are always informed by our
sense of how stories tend to go. This could become your entry into teaching students that stories
are not, in fact, chains of equally developed micro-events as illustrated by a timeline. Rather,
stories include problems and solutions and are characterized by rising action and increasing
tension. Have your students ask, “What effect do I want to create in my text and how could 1
create it?”
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You may also continue to build some of your students’ narrative craft muscles around
developing the theme inside of their writing. For instance, you can invite your writers to hold in
their minds the meaning they are trying to forward through their piece (“It was hard to keep
friends the June before middle school”), then pick a scene from their writing and consider how
the details they include about the setting can orient their reader toward this meaning. -

Additionally, remind students to draw on all they already know about revision. Students will

have leamed the year before and the week before in the RWP workshopsihat-writers reread and
ask, “Where is the heart of my story?” They stretch that part of the
detail and enthusiasm. Remind students to tell the external and the:

explicitly teach transference.

While much of this unit is about moving your sixth gra

d chance you will choose to use
1. small-group conferences giving
—grade Standard, “Use narrative techniques,
elop experiences, events, and/or

such as dialogue, pacing, descriptic’)
characters.”

tor and/or characters.” That is, the author needs
rator or characters in the story. So, you might take
dents to reread their writing and think, “Is the

but not the reader. If that’s the case, you might teach them that they can think about the meaning
that they want to convey.to the reader and then bring that meaning forward at the start of their
piece by creating a larger context for the moment. For example, if a child is writing a story about
riding a roller coaster, she can think, “What’s important to know about this particular ride on the
roller coaster?” She is apt to say that it was the first time she was riding it and was terrified, or
she was trying to impress a group of friends by facing a hidden fear. Then, she might start her
story with, “It was the summer I was going to be popular, It was the summer [ was going to show
off for my friends. It was the summer I was going to face the roller coaster.”

Be sure to emphasize that writers need to reflect on what is working in their writing and to make
plans based on their self-reflections. Help writers use each other as critical friends. You may
want to use your teaching shares as opportunities for your students to meet with each other and
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discuss ways to make their writing better. Each writer might approach partnership time with
ideas for what he or she wants to work on, and then the partner might give suggestions on how to
do so. As writing workshop draws to a close, you will likely want to emphasize that writers
should set their plan for writing time the next day, so increasingly writers are settmg their own
agendas rather than expecting you to do so in minilessons.

In this RWP unit, the real goal is to improve the quality of the writing—and of the writers. Your
deeper lesson throughout the unit will be this: Writers never stop learning how to write better. It
is not enough to fearn that an author uses dialogue and then, presto, studéntsiadd dialogue to their
drafts, checking that item off as if on some list. Writers are constantly in the long-term
continual study of good writing and good writing habits. '

Publishing
- When you finish this unit, publish your students’ narratwes Pubhshmg cai:happen in a variety

of ways, such as publishing celebrations, where the nafr i¢ tabletops

alongside a blank sheet of loose leaf. Allow students to: Kove'abgut eading and offering

positive comments to their peers. Narratives can be posted: on bulle oards or alongside

hallways. Classroom anthologies can be assembled and earn_:a place in‘the classroom library.

These are suggestions, and you may 1magme;other ways-to celebrate and go public with student

work. You may now want to devote another day to an on-de nd writing assessment. If you do,

give your students the very same dl_re ns you gave at the start of the year, only this time let L
them know you want to see what th the month of studying narrative writing. S
Then, once again, be sure to insist they;

ork'with independence.
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iRationale:

Tective stance, and better
ars Students who demonstrate

story arc of tension, and using
' these basics of the

narratives: towards teaching more nuanced, complicated st
use of figurative Ianguage and other Elterary techniques tha

,  writing in middle school this unit will
med writlng ‘with volume, as well as the reflective
i p.to higher levels of DOK and set the stage

iir writing, providihg scaffolds for our writers to produce '
hat genre. The first bend teaches students to generate

and inquiry aroun i
" lopportunity to teach int rative craft and Hft the level of student's use of story structure to convey
meaning. Finally, students w arn to quickly draft additional possible narratives using all they know
again, and select the strongest of their drafts to revise and bring to publication. This emphasis on muitiple
drafts will teach students to develop a repertoire of ertmg skills, rather than waltlng for a new lesson to
lead them every day.

Big _Idea/Endurmg Understanding

1. Writers of effective personal narratives draw on all they know about writing well—about the importance
of detail, structure, voice, and, because this is narrative writing, show don't tell—and also draw on what
they know about the structure of a story.

2. Just as scientists rely on the scientific process whenever they are investigating anything, so, too,
writers rely on the writing process. Writers have a repertoire of rehearsal, drafting and revision strategies,
and throughout the writing process, writers make goals for themselves, and then choose the strategy that

will help them achieve those goals.




Essential Questions for Learners

‘Guiding Questions for Teachers

= How can I write a true story from my life,
using all I know about narrative writing, that
draws in the reader and conveys something
important about myself and my experience?

=  How can I use the writing process to
continually set high standards for my writing,
reflect on whether I have met those
standards or not, and work again towards
newer, more challenging goals?

=  How can I help students use ail they know
about narrative writing to generate
meaningful true topics, and to revise right
from the start to get to the heart of the
stories they are telling?

=  How can I help students plan and draft
personal narratives, using narrative structure
and the craft possibilities of that structure to
support their developing and revising well-

paced stories that convey something true and
important? ‘
#  How can I hel

rindependent round of
and to select and
ple of the genre?

Key Areas of Focus in the CCSS

CCSS: English Language Arts 6-12, CCSS: Grade 6,
3. Write narratives to develop real or imagined.experienc
chosen details, and well-structured event seqt

'tirng;;,\__‘_ :
vents using effective technique, well-

d.experiences or events using effective )
rell=structired event sequences. S
tablishing a context and introducing a narrator and/or
"unfolds naturally and logically.

logue, pacing, and description, to develop

W.6.3. Write narratives to developd
technique, relevant descriptive details
W.6.3a. Engage and orient the:reader
characters; organize an evy
W.6.3b. Use narrative techniques, such as d

Common Core Learning Standards
Range of Writing )

10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

W.6.10. Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and
audiences. ‘

W.6.3c. Use a variety of transition words, phrases, and clauses to convey sequence and signal shifts from
one time frame or setting to another.




|57 W.6.3d. Use precise words and phrases, relevant descriptive details, and sensory language to convey'

experiences and events.

Cross Curricular to Cross Gr.ade Lev"el Skills Rubncs/Contlnua

iStudents in Fifth Grade were asked to: See attached for Writing Process Contlnuum and
Narrative Writing Continuum. .
»  Write ong about an important memory. .
= se dialogue to help the reader understand A student-facing rubric should be designed in
what the characters were feeling. conjunciion with students.
» Look at the setting and how the setting can
help the reader understand the plot in a

deeper way. - &’ Narrative Writing Continuum
& Writing Process

Parallel Expectations in Content Areas require
students to:

» Learning prehistoric period and the people
involved in creating the government
structure, The motivations of the people to
create this structure.

= The setting and the regions and how
they dictate the way the characters act a
feel.

» tooking at the different subgroups rj
poor and the different ways they lived;

Academic Techrnical Vocabﬁ,

Domain-Specific Vocabula

= Narrative
s Climax

=  Resolution
u

Setting
Academic Technical Vocab

genuine
excellent
replied
furthermore
consequently
reliable




Sequenced Learnmg PIans/Mlnllessons

Assessments

Depth of Knowled'ge (DOK) Level

Below is a series of teaching points that couid be used
during whole class minilessons, mid-workshop teaching
points, teaching shares and could also support some
small group instruction. Teachers will alter this list,
especially by adding to it in order to respond to
students’ needs, making sure to avoid extending the
unit beyond the month.

Guiding Questions / Bend One:

How can I help students use all they know about
harrative writing to generate meaningful true topics,
and to revise right from the start to get to the heart of
the stories they are telling?

Writers use all they know about themselves as
writers and about strategies for generating
personal narrative writing to get started with
notebook entries right away. We think back to
strategies that have worked for us in the past,
and we try those first.

Writers know that our lives are worth
about, and we mine memories of maorn

already do our best to 'm
means s!ow down the na; At

storytelimg
Guiding QuestlonS/Ben d Two:

How can I help students plan an draft personal
narratives, using narrative Structure and the craft
possibilities of that structure to support their developing
and revising well-paced stories that convey something
true and important?

*  Writers use story structure to plan out how the
first draft will go. We plan for building tension,
for including just the most important scenes, and
for a resolution at the end that shows that some
kind of change has happened, either within the
characters, or with the issue the characters are
facing.

o As writers draft, we try out different leads and

Formative: DOK 3 Strategic Thinking: On-
Demand Narrative Writing .

1, This unit will begin with an on-demand writing
assessment. Students will be given a chance to
show off all that they know about narrative
writing. The prompt might begin, "I'm really
sager to understand what you can do as writers,
so before you do a ing else, please spend
today writing th st personal narrative,

e forty-five minutes to
e small moment. Write
in a way
how to do

ot be c&éched during this
ill not be reminded of

students are able to do Independently.

3. After students have completed their work, the
pieces will be collected and assessed against the
Narrative Writing Continuum. The specific
teaching of the unit will be adapted to align to the
needs of the class as a whole. Individual and
small-group teaching will also be informed by this
data-in-hand.

Formative: DOK 3 Strategic Thinking:
Writing Conference

In a writing conference, the teacher observes
and/or interviews, researching especially to
understand what the writer can do, can almost
do, and cannot yet do, and to understand the
new work that a writer is attempting to do, the
challenges the writer is confronting.

1. The teacher approaches a conference, already
recalling what he or she knows about the student
as a writer. The teacher may look back on notes
from previous conferences, small group work and
assessments, and/or may watch for a bit to
notice patterns in what the writer is already
engaged in doing.




different endings, and we choose one that leads
the reader into the story with the greatest
intensity, and out of the story with the clearest
meaning, lesson, or change.

« Writers know that one way to revise our stories
is to consider the dialcgue. We can use dialogue,
for instance, to show characters’ traits and
emotions. We can use dialogue to show hinis of
tension. We invent our dialogue as writers,
rather than relying on memory.

Guiding Questions/Bend Three:

How can I help students to craft another personal
narrative, more quickly this time, transferring the
process from eartier in the unit to another, more

independent round of drafting and revision, and to
select and publish a strong example of the genre?

«  Writers recali all they know and apply these
strategies to get started with agency
and independence. We generate ideas quickly;
and get started writing high quality entries.
o Writers consider time and tense in their pig
we use any flashbacks, we especially w
match up our tenses. If we have dialogue, then
our dialogue is often in present tense'even w
the past tense is used for narratton
e Writers use their partners t
and rewsuon We read each

2. The teacher may begin by saying to the writer
what he

or she has already noticed, asking the writer to
say more about that ("I notice you have a list of
possibie story ideas. What were you planning for
vour next step?”) or the teacher may begin by
recalling the last conversation held with the
reader ("Last time we talked, you were going to
een going?") or the

work on....

4. The-teacher develops a tentative theory about
the student as a writer, and about the new work
he student is doing and could be doing, Based on
this;the teacher decides what he or she could
compliment and could teach the writer.

5. The teacher compliments the writer, making
sure to name what the writer is doing well in such
a way that the writer transfers that to other days,
other texts,

6. The teacher then sets the writer up to work
towards a new goal. The teacher makes the goal
as concrete and specific and alluring as possible,
showing the writer the specifics strategies he or
she could use in order to make progress towards

this new goal. The writer may get started working

towards the new goal, with the teacher coaching
into this work. The teacher assures the writer of
future follow-up.

Formative: DOK 3 Strategic Thinking: Final
Drafts, Drafting Packets, & Reflections

AL the end of this unit, students will turn in their
final drafts of personal narratives, plus the
drafting packet that includes their initial drafts

e merepameay




and revisions. You will also ask students to write Fooo
a reflection, answering these or simitar questions:
1. What was the most successfui strategy that I
tried during this unit of study? What made this
strategy work for me? How did it help my writing?
2. In what ways is my final draft more powerful
than my first draft? What did [ do as a writerto |
improve my work during revision and editing? 3.
What do I still have to work on in this genre?
What parts of this kind of writing are still tricky
for me? 4. In my next piece like this, what wil} I
try that will push me to write an even better
piece than I've written this time? These questions
will require students to analyze their own work
where they have

ér a window into how they
teaching what they

I ftmg packets will offer an A
! e stock of students' narrative
| bmt;es us:ng the narrative continuum
in, and to assess their use of the writing

n and class and home time to improve
heir writing from its inception in the writing
otebook until its publication in the form of final
rafts. ’

i
i

Summative: DOK 4 Extended Thlnklng
Study of Writers Notebooks

Students will study their work across the writers
notebook and reflect on what strategies have
been effective for them and where they need to
continue to work to master certain skills and
strategies. They will write to set goals for the
upcoming narrative unit of study.

Resources

Texts Used(fiction, non-fiction, on-line, media, etc...)
There is a suggested list on the Teachers College Reading and Writing Project site for you if needed.

Websites and Web-tools used

@lhttp://dww.ed.gov




#ihttp: //www.readwritethink.org/

ihttp://aalleryofwriting.ora/
" [Complex Text Leve-!s |
Text Gradient Band 5/6
Suggested Poems

Meyers, Walter Dean. Here in Harfem: Poems in Many Voices. Holiday 2004,

Mevers, Walter Dean. Street Love. Amistad, 2007.

use, 1974,

~‘Harper Teen, 2005.

‘s Collaborative, 1987.

AudioBook.)
Rosenberg, Liz. The Invisibl

Professional texts

Instructional
= FELL
= Special ] '
Education’ proficiency. A student’s native language is the starting point for instruction in the

= Word Work  second language. Students should be encouraged to make connections between the
= ‘Upcoming second language and their own languages, cultures, and lives.
Tests

Special Education
Modifications should always be based on IEP. A student with ADHD might require that
a long-term project due in one month be divided into shorter-term assignments due
once a week for four weeks. Shorter-term due dates could help any child to build
their organizational skilis. Additicnally, task checklists, graphic organizers and
periodic peer review or teacher conferencing would scaffold support by providing
progress monitoring. )




Word Work _
Verb tense: regular and irregular past-tense

Upcoming Tests
Students in the upcoming tests are going to have to use text based evidence to help
" them discuss what they are saying. One thing to focus on therefore is the use of
mentor text and why the author put certain information in there text to say this is
important, This will help your students think about whats important and what's not.
Students will begin to use literary devices in their writing. Studying these literary
devices will help them not only in their writing but in recognizing them in readmg as
well,

Alternate maps are always welcome if you have an alternate ma;igu WO

students, we suggest pulling lessons from the lfth gratzL
want to pull lessons from the seventh grade;ygnw%

e
i

I

At the beginning of the year 1.%yclu will want ll;o foqus on the classroom environment domain. You may
consider: o Y

_(J‘f

= How you set up‘ﬁfour clas%e m

= How you or;{a‘l'llze your wri i :mat,, s to support student independence

= How you ,_rm;ake /our charts to meet the needs of all the students, i.e., tactile, vnsual and
kmesthetlr.‘-chartslgm uld reflect your specific students' needs

= How you scaffold andireview skills and lessons from previous years and units while building on
this year's work \%&i

*= How you make your meeting area a purposeful place and establish routines and rituals of
coming to the meeting area

= How you begin work on day one

The other domain to pay attention to is instruction. You may consider:

» How you use assessment to inform your instruction. Ensure it is based on the curriculum and
the needs of your students
* How you establish goals that are attainable and measurable and are visible in your instruction.
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